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The Let Me Learn Process 

The Let Me Learn Process®: A Research-based Model of Learning which Provides A 
Metacognitive Platform for Instructor and Learner Growth and Development 

 
 The LML Process® is an advanced learning system that provides learners with 

the means to articulate who they are as a learner, and then guides teachers in 
developing the learning environment necessary for students to employ their 
personal learning strategies with intention. Learners who are a part of this 
advanced learning system learn to intensify, forge, and tether the use of their 
learning processes into a working partnership with their teachers and peers 
(Johnston, 2002).  

 
 The theoretical basis of the Let Me Learn Process is the Interactive Learning 

Model© Johnston, 1994. The Interactive Learning Model depicts the 
simultaneous interactions of cognition, conation, and affectation (Snow, 1992) 
within our mental processing as four synchronous patterns (Sequence, 
Precision, Technical reasoning, and Confluence). These patterns represent 
how the learner sees the world, takes in stimuli, integrates the stimuli and 
formulates a response to it. The Interactive Learning Model is based upon 
research conducted in cognitive science, brain science, and multiple 
intelligences (Allport, 1961; Bruer, 1997; Gardner, 1983; Johnston, 1996; 
Keefe & Ferrell, 1990; McClean, 1978; Pay, 1981; Perkins, 1993; Philip, 
1936; Snow & Jackson, 1992; Sternberg, 1996).  

 
 The ILM represents the interaction of our mental processes as 12 intersecting 

circles and names each of the interactions using terminology understandable to 
children as young as six years of age. The Sequential interaction is that 
aspect of our learning which needs to follow step-by-step directions; organize 
and plan work carefully; and complete the assignment from beginning to end 
free from interruptions. The Precise interaction is that aspect of our learning 
which needs to process detailed information carefully and accurately; take 
detailed notes; ask questions; know exact answers; and write in a highly 
specific manner. The Technical Reasoning interaction is that aspect of our 
learning which requires practical application and relevance to any learning 
task. It is our non-verbal process which sees the mechanics of operations, the 
function of pieces; and needs to work "hands on," unencumbered by paper and 
pencil requirements.  The Confluent interaction is that aspect of our learning 
which has us avoid conventional approaches; seek unique ways to completing 
any learning task; gives us permission to start before all directions are given; 
and permits us to take a risk, fail and start again Johnston, 1994; Johnston, 
1996).  
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 The Interactive Learning Model uses the Learning Connections Inventory 

(LCI) to empirically test its theoretical assumptions. The LCI is a 28 Likert 
item self-report instrument that allows individuals to report the degree to 
which they simultaneously use each of four learning processes. The unique 
format of the LCI includes three free responses which significantly enhance 
the instrument’s validity and reliability as reported in the Learning 
Connections Inventory User’s Manual (Johnston & Dainton, 1997; Learning 
Connections Inventory, 2005). 

 
 Over the past eleven years Christine Johnston of Rowan University, teachers 

and administrators at 19 national and international sites along with faculty at 
the University of Malta; Queens University Belfast; St. Johns York 
University, UK,; University of Tarragona, Spain; Hofstra University, NY;  the 
University of South Florida; Adelphi University, NY  have tested the 
reliability and validity of the instrument. Gathering results from over 15,000 
6-18 year old students (including regular education, special education, 
dispraxic/ neurologically impaired students, and Westinghouse National 
Science scholars) and 7,000 adult professionals, these institutions have 
directed a research agenda which has linked pre-service teacher instruction to 
local school classroom practices, K-16 faculty and staff development, and 
corporate human resource training (Addy, 1996; Buchanan, Office of 
Education, DuPont, 2005; Calleja, 1998; Calleja & Borg, 2006; Campbell, 
Corporate DuPont, 2005; ; Johnston, 2005, 2006; Kottkamp & Silverberg, 
2006; Marcellino, 2000; McSweeney, 2005; Osterman & Kottkamp, 2004; 
Silverberg, 2002). 

 
 The Let Me Learn Process is an advanced learning system which has formed 

as the natural outgrowth of the development of the ILM and LCI in tandem. 
The LML Process, as a system, builds upon the self-knowledge an individual 
gains through understanding his/her learning processes as revealed through the 
administration of the LCI. 

 
 The Let Me Learn Process is based on the assumption that taking control of 

how to make learning work is a powerful and positive learning experience 
(Flavell, 2000). The LML Process provides a lexicon of learning terms and 
teaches metacognitive/reflective skills (Osterman & Kottkamp, 2004; 
Johnston, 1998). The LML Process helps learners take responsibility for 
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making learning work for them by using carefully developed activities 
including a student designed, metacognitively-driven strategy card that guides 
the learner through various types of learning tasks.  

 

 Let Me Learn Process does not categorize or place a learner into a single 
quadrant but instead emphasizes that every learner uses each of these 
interactive processes in concert to varying degrees (Johnston & Dainton, 
1997).  
 

 Unlike measures of personality, multiple intelligences, or learning styles 
which leave the learner informed but unequipped to use the information, the 
LML Process uses the Learning Connections Inventory to reveal the learner’s 
interactive processes and then invites the learner to use these processes with 
intention. This is what makes the LMLP a truly advanced learning system.  

 
 The Let Me Learn Process is intended to be used with both the student-learner 

and the instructor because how learning works within the adult-instructor 
strongly affects the instructor’s ability to understand how learning occurs in 
others.  

 
 It is the convergence of the teacher’s personal awareness of how he/she learns 

along with his/her awareness of how individuals approach and carry out 
learning that makes the Let Me Learn Process a powerful process for change 
within any instructional setting (Henry, 2003; McLaughlin, 1998; Nichols, 
2002).  

 
 The Let Me Learn Process provides opportunities for dialogue between 

student and teacher and student and student resulting in the development of a 
very powerful learning community in which each learner feels he/she is a 
contributing member within a collaborative environment (Johnston & 
Johnston, 1998). Silverberg (2002) refers to this as developing relational 
space.  

  
 Teachers and faculty who have participated in The Let Me Learn Process 

report that they have become models of reflective learning for their students, 
as they as faculty members, share their own thoughts about learning with their 
students.  

 
 Let Me Learn changes the dynamics of the discourse within the classroom; 

changes the climate of the classroom; creates partnerships between teacher 
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and learner; and provides various approaches to learning experiences for 
students. The Let Me Learn Process shifts the responsibility of learning to the 
learner, leaving the teacher free to engage in developing a learning 
environment in which individual learners thrive and succeed because they are 
using their learning processes most effectively (Ihunnah, 2003; Pearle, 2001). 

 
 Individuals and organizations engaged in the use of this learning  

technology within K-16 education and corporate human resource  
managers report a decrease in negative behaviors and unproductive  
outcomes and a heightened sense of grounded-confidence and persistence  
to achieve (Buchanan, 2005; Campbell, 2005; Zammit, 2002). 
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